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ABSTRACT

ral communication represents for any human being an essential model of
sociocultural interaction in diverse communicative contexts. Therefore, the
purpose of this article® is to present some considerations on the didactics of
orality, specifically formal oral discourse in the round table, from the perspective of the Schema
Learning Model. The study uses the qualitative approach for the structuring and analysis of

the research instruments. Likewise, according to its typology, it is classified as Participatory

a. Author Note: This research article is part of the research line: "Education for development” and sub-line ced-

1.4: successful experiences in school, community, and intersectoral contexts of UNAN-Managua. It was carried

out in the context of the undergraduate graduation modality in the Hispanic Language and Literature career of
the Faculty of Education and Languages.
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Action Research (PAR). Regarding the results, they are based on the three phases of information
analysis (diagnostic, formative, and consolidation) which indicate the conceptual and procedural
advances of the learning situations (discourse, round table, and logical connectors). Concerning
the discussion, progress by stages is specified and limitations are highlighted, emphasizing those
related to collaborative work, the construction of materials, and the integration of ICTs. On
the other hand, the conclusions show the functionality of the adopted model due to the lexical
insertion of 187 connectors to the discourse and the fulfillment of the round table methodology
in 88%. Likewise, the need to continue the validation of the approach in language and literature
didactics considering the diversity of discursive typologies, the macro-skills of language, and

special education is emphasized.

1. INTRODUCTION

It is laughable not to establish a relationship between the study of communication and
human learning, even more so with the development of language macro-skills. From this point
of view, oral competence allows for greater interaction and understanding of the phenomena of
reality in communicative contexts. It is for this reason that teachers of the discipline of Language
and Literature should provide didactic spaces based on the development of communicative

competence.

However, in today’s education, there is no need to teach students to speak and listen. This
premise is ratified in the study by O’shanahan (1996) when he explains that when teaching oral
language, teachers base their practice on the behaviorist and structuralist theory of language,
basing their discourse on correction and narration. Similarly, Brenes (2011) states that the
didactic strategies of educators focus on literature and grammar, not on the development of

oral expression.

In other words, teaching practice is based on the study of written language, the lack
of applicability of current didactic models, theoretical-methodological gaps in the evaluation,
and the lack of insertion of Information and Communication Technologies (ICT). It is for this
reason that the objective of this study was to present a proposal of pedagogical intervention for
the development of oral expression skills, specifically oral-formal discourse through the use of

logical connectors through the round table from the perspective of the Schema Learning Model.

2. METHODOLOGY

2.1. Research Approach

The present study is structured based on the qualitative approach since it complies with

the methods and procedures established in this type of research. For Herndndez, Fernandez,
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and Baptista (2014) “The qualitative approach can be conceived as a set of interpretative
practices that make the world “visible”, transform it and turn it into a series of representations
in the form of observations, annotations, recordings and documents” (p.123). In this case,
the phenomenon to be interpreted as the use of logical connectors in the oral discourse of
fourth-grade students through the Schema Learning Model, the results were obtained through
interpretative practices such as the establishment of a system of categories and the application

of qualitative instruments.

2.2. Type of research
Regarding the type of research, this study belongs to Participatory Action Research (PAR).

Balcazar (2003) argues that participatory action research (PAR) is an investigative approach
and a research methodology applied to states about human realities, it deals with the research
problem from a theoretical (philosophy) and methodological (specific procedures) approach.
This proposition refers to the application of an approach (Schema Learning Model) to a human

reality (oral expression schema) to solve a problem.

2.3. Population and sample

According to Fracica (1988), the population is “the set of all the elements to which the
research refers. It can also be defined as the set of all sampling units” (as cited in Herndndez,
Fernindez, and Baptista, 2014, p. 186). In this case, the population of this research comprised
236 high school students of the Camilo Zapata National Institute (Highschool). Regarding
the sample, non-probabilistic convenience sampling was used because it was based on the

researcher’s criteria.

2.4. Establishment of the categorical system

The categorical system became a research instrument because it served as a link between
the theory adopted in the theoretical framework and the methodology conceived to support it
with evidence obtained from the reality under study. Martinez (2013) argues that a categorical
system is basic for qualitative studies because there is no real object of study, unique (Cited by
Escobar, 2016). This work was built with its specific dimensions and categories as a reference
to the research objectives, the literature review (discourse, round table, logical connectors), and

the methodology of the applied model.

2.5. Techniques and instruments used

The research techniques and instruments were applied in the three phases of data
collection and analysis. In the first phase, the diagnostic test was used to measure the previous

schemas of the learning situations (discourse, round table, and logical connectors). Also, the
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observation guide was used to determine the methodology of the round table, and the audio

recording to determine the use of lexical markers in the discourse.

In the second phase, the questionnaire was applied to verify the conceptual and procedural
progress of the model round table and the discourse. In addition, observation through a rubric
was used to contrast previous and new knowledge in the presentation. Similarly, the interview
was used to consolidate the knowledge acquired. Finally, in the third phase, an observation guide
was used from the establishment of the BOA (Orienting Basis of Action) to assess compliance
with the methodology of the round table and the audio recording to determine the insertion of

lexical items and argumentation in the students’ discourse.

3. RESULTS

The results of the study are presented according to the specific objectives of the research.
These, in turn, correspond to the three phases of analysis of results and the four learning

moments of the adopted model.

3.1. Diagnostic phase

This phase corresponds to the first research objective, which refers to the detection
of difficulties in the use of logical connectors in the formal discourse during the round table

discussion.

3.1.1. Results of the diagnostic test

The diagnostic test analyzed five learning situations (definition of discourse, definition,
types of connectors, definition, and steps to structure the round table). The objective of the
test was to identify the previous schemas of the learners about the situations mentioned. For
a detailed analysis, students were classified into three categories: students with difficulties,
students with intermediate responses, and students with good responses. The following graphs

show the specific results:
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Figure 1: Students with difficulties

Note: number of students with no information recorded in the learning subschemas. Source: diagnostic test
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Figure 2: Students with good response
Note: number of students with information recorded in the learning subschemas. Source: diagnostic test.

The above graphs denote the level of theoretical and procedural knowledge of the students
according to the learning situations under analysis. In the category of students with difficulties,
those who do not register information in the learning subschemas, it is specified that 19.23% do
not know the definition of discourse, 80.7% the definition of logical connectors, 92% examples
of connectors and 71% the steps to execute the round table. In the category of students with
an intermediate response, it is estimated that 26.9% of the students know to some degree the
definition of discourse, and 23% the definition of the round table. However, none of the learners
specified the types of connectors and the methodology of the round table. In summary, the

learning situations, logical connectors, and round tables are the least determined.

3.1.2. Results of the round table methodology

For the analysis of the diagnostic roundtable, the observation guide technique was
applied. This was divided into two main categories. The first was related to the methodology of

the round table and the second to the discursive elements. The following tables show the results:

Round Round Round
N° | Aspects to be observed/ round tables | Tablen’l Table n°2 Table n°3

Yes No Yes No Yes No
;i The moderator guides the topic using
reflective questions. v v v
6 The moderator concludes the topic
discussed v v v
. The moderator introduces the topic
and the speakers. v v v
. The moderator completes the ques-
tion and answer period. v v v
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Round Round Round
N° | Aspects to be observed/ round tables Table n°1 Table n°2 Table n°3
Yes No Yes No Yes No

Participants listen to the other

11
speakers v v e

Table 1: Round table methodology
Note: compliance with the methodology in the three round tables during the diagnostic phase. Source:
observation guide.

The results of the previous table, show that the students do not possess any type of
information in the learning subschemes related to the round table methodology. In summary, it
is concluded that the methodological competence is null, the participants onlylimited themselves
to listening to the students who managed to speak. Regarding the discursive elements, the

following table is presented: results:

Round Round Round
N° Aspects to be observed/ round tables Table nd Tablen2 Tablen "3
Yes No | Yes No | Yes No
2 The topic is named by the presenters _ _ _
3 Participants express information
memoristically v v v
10 | Use of informal register of the language _ _ _
12 | Use of different types of arguments / / /
14 | Use of logical connectors _ _ _

Table 2: Discursive elements during the round table execution.
Note: evidence of discursive elements in students. Source: observation guide.

The table above indicates that all three groups spontaneously used logical connectors and
arguments in oral discourse. It is essential to indicate that most of the arguments correspond
to those of personal experience and exemplification, this is due to the lack of mastery of the

topic addressed in the discursive typology considered for this purpose. Likewise, the linguistic
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register used corresponds to the colloquial, this is inferred by the use of routine terms used in

informal, non-academic contexts.

3.1.3. Use of logical connectors

The following table shows the number of connectors used in the students’ discourse

during the diagnostic round table.

Team 1 Team 2 Team 3
Types of
N" N’ll Nll
IR A Number Number Number
students students students

Summative 7 2 20 3 19 5
Temporal - - - - 1 1
Transition 1 1 - - - -
Consecutive 1 1 16 3 18 4
Reformulating - - 3 1 - -
C

ounter ‘ ) i 19 9 i i
argumentative
Exemplification - - ) 1 1 1
Orderi

r enng ) i i i 1 1
(Conclusion)
Orderi

rdering | T PO
(initiation)
Total 9 2 58 3 40 5

Table 3: Number of logical connectors in the diagnostic round table discussion
Note: Number of discourse connectors used by students. Source: audio recording.

The data provided in the table above through the audio recording and speech transcription
show the use of 117 logical connectors in the students’ discourse. From the conceptual-factual
and linguistic action scheme, it is inferred that there is a basic knowledge of them since the
improper use of some of them was corroborated by repetitions, queismos, dequeismos and

syntactic constructions of agrammatical sentences.

3.2. Formative phase

This phase corresponds to the second and third moments of the didactic sequence and
the second research objective focused on the analysis of the students’ progress in the use of
logical connectors in formal pluri-managed discourse. This was evidenced by the theoretical

material analyzed, written and discursive comparison of the learning situations under study.



The didactics of oral competence from the perspective of... Lodisiga, Escobar

3.2.1. Model Round Table Methodology

Using a questionnaire of open questions, the students analyzed the development of the
model round table on gender violence and actions to combat it. Therefore, the following figures

show the main findings:

OrNW»ONAN

| |
|

[
!
\
"
|

m Team1 ®m Team 2 I Team 3 Team 4 ™ Team5 ® Team 6 W Team 7

Figure 3 :Steps for structuring the round table
Note: identification of the round table methodology. Source: open questions guide.

The previous figure shows the level of learning acquired by the students about the round
table methodology. Concerning the steps to structure it, it can be stated that the procedures
determined at a theoretical level were: the selection of the topic, the election of the moderator,
and to a certain extent one of the functions of the moderator contemplated in step 4 (presentation
of the topic), 7 (question and answer session) and in step 6 (synthesis of the aspects addressed).

However, in order to understand the actions of the moderator, the following figure is presented:
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Figure 4: Roundtable coordinator’s steps

7
Note: identification of the round table methodology. Source: open questions guide. r%
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d
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Arelevant aspect to highlight according to the previous graphis the accurateidentification A
, e : >a
of the moderator’s functions in this practical phase on the part of the work teams. However, at = 3
= A
the procedural level, the steps: designate time for the interventions and yield the floor, were 0O &
m O
wsS

only identified by two teams. This indicates that the linguistic and procedural action subschemes
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should continue to be strengthened in the students. As for the methodological determination
of the speakers, it was analyzed by means of the questionnaire. The results are shown in the

following figure:

1.5

B R

Team1 Team 2 Team 3 Team 4 Team5 Team 6 Team 7

MWPurpose of the round table W Objective
M Conclusions miClarification of subject matter
MPpresentation of members -

MQuestions and answers period

Figure 5: Aspects to be improved by the lecturers

Note: identification of the methodology of the model round table.Source: open-ended question guide.

According to the previous graph, it can be inferred from the linguistic action subschema
that some of the elements mentioned by the students were indeed fulfilled in the presentation
of the model round table, for example, the presentation of the members and the purpose of the
round table expressed by the moderator. The other procedures mentioned, the establishment of
conclusions, the question and answer period, the statement of the objective, and the precision
of the subject matter, correspond for the most part to the moderator. From the subschema of
sociocultural action, social relations continue to be expressed as an information system, and

most of the exposed procedures allude to multi-managed communication.

3.2.2. Use of logical connectors

Thislearning situation was developed from two approaches. The first was the identification
of logical connectors in the speakers’ discourse and the third was the exemplification of these
connectors in precise linguistic constructions (syntax). The following table shows the number of

connectors identified by the students:

Types of Team | Team | Team | Team | Team | Team
Team Total
connectors 1 2 3 4 5 6 7

Summative 2 1 4 1 4 1 1 14
Conditionals - 1 - - - - - 1
Reformulative - - - - - - 1 1
Consecutive 2 3 2 1 - - 3 11
Counter

. 2 1 1 1 - 2 - 7
argumentative
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Types of Team | Team | Team | Team | Team | Team
Team Total
connectors 1 2 3 4 5 6 7
Exemplification - 1 - - - - 1
Ordering
i - - - - - - - 0

(conclusion)
0 .

rdering e
(initiation)
Total 6 7 6 3 5 3 5 37

Table 4: Number of logical connectors in the round table model
Note: number of discourse connectors used by students. Source: open-ended question guide.

The table above shows that the students identified 37 connectors, the classifications
determined were summative, consecutive, counter-argumentative, ordering, conditional,
reformational, and explanatory. Regarding their syntactic use, from the conceptual-factual
action and linguistic action subschemes, it was determined that of the seven teams in analysis,
five were classified as a good response, because they were able to identify the relators, create the
precise linguistic situation (sentences) and explain the function of the connector indicated, the

other two teams, only specified the connector, but did not explain its functionality.

3.3. Consolidation phase

This phase corresponds to the fourth moment of the didactic sequence and the third
objective of the research. The students used a BOA (Base of Action Orientation) to structure

their final round table. The results are shown below:

3.3.1. Round Table Methodology

H Use of guiding questions M Presentation of the topic
W Presentation of exhibitors m Participants listen to presenters
H Establishment of conclusions H Questions and answers period

Figure 6: Compliance with the BOA in the roundtable methodology

Note: compliance with the BOA by work teams. Source: observation guide.
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From the previous figure, it is possible to infer the theoretical and methodological mastery

of the students in the linguistic, procedural, and sociocultural action subschemes, since there
was 88% compliance with the methodology of the round table, except for team No. 3, in which
the moderator did not use recursive questions to guide the topic. About the methodological

elements, the following table shows the findings:

Round table Round Round
N° Aspects to observe/ round tables B il el
Si No Si No Si No
3 The theme is named by the
speakers v v
7 Use of different types of arguments _ _ /
i Use of logical connectors % _ _

Table 5: Discursive elements during the round table execution
Note: evidence of discursive elements in students. Source: observation guide.

Evidently, according to the previous table that collects the students’ discourse from the
BOA and audio recording shows that the teams handle the topic through the use of different
types of arguments, in total of 33. It is necessary to indicate that there is considerable use of
authority-type arguments, which shows the level of research carried out by the students, and

the procedural appropriation of the discourse issued.

3.3.2. Use of logical connectors

Regarding the use of logical connectors, the following table shows the amount used in

the final pluri-managed discourse:
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Team 1 Team 2 Team 3 Total
Types of connectors
Number N” Students | Number | N” Students | Number | N” Students
Summative 32 3 30 3 7 3 69
Sequential 1 1 - - - - 1
Consecutive 47 4 22 2 6 2 75
Reformulatives 10 2 2 2 2 14
Counterargumentative 8 2 4 & 1 1 13
Exemplification 2 1 1 1
Ordering (conclusion) 2 3 1 3 1 1 4
Ordering (initiation) 2 3 6 3 2 1 10
Total 104 4 65 3 20 4 189

Table 6: Number of logical connectors in the final round table
Note: number of discourse connectors used by students. Source: audio recording.

The table above shows the number of logical connectors used by the students, in total 189. Of which the consecutive markers

were most used with a frequency of 47 repetitions. In general, there are 8 types of discursive connectors in the linguistic and procedural

schemes of the students. In addition, it is essential to state that the characteristics of these connectors are fulfilled according to Martinez’s

(1997) approach: the first is anaphoric, where consecutivity and addition prevail according to their use; the second is lexication, which

refers to the use of the different markers according to their syntactic functions; the third is visibility, which is fulfilled from the structure

of the arguments; and the fourth is to guarantee the continuity of the discourse since they mark the grammatical and semantic relations

of the premises addressed in the dissertation.

S3TDILYV DI4ILN3IDS

uonesnp3



Revista Torreon Universitario / Year 12 | No. 33 | February - May 2023 /I1SSN: 2410-5708 / e-ISSN 2313-7215

Education

SCIENTIFIC ARTICLES

4. DISCUSSION

The discussion of the results will be carried out according to the phases of information

collection and analysis.

4.1. Diagnostic phase

The results in this first phase according to the learning situations under study (speech,
round table, and logical connectors) indicate that there is a supremacy of the technical-
procedural subschemas, because, at a theoretical level, most of the students were unable to
argue in a written and oral way the concepts under study. These gaps were manifested in the
communicative practice by using only arguments from personal experience and exemplification,
creating multiple language vices due to the spontaneous use of connectives, using only the basic

steps to structure the round table, and the lack of basic communication norms.

These findings correspond with the approach of Arias and Herndndez (2017) when
explaining that the predominant discursive practice in the oral language is limited to question
and answer (deductive). In this case, the absence of linguistic politeness and collaborative work
hindered team activities in the construction of concepts. These disagreements according to
Granda (2010) are due to the lack of listening by the students, probably the behaviorist model

prevails in their way of conceiving learning.

Undoubtedly, it is considered appropriate to strengthen in the first phase, the detection of
cultural elements associated with collaborative work (sociocultural patterns) and the discussion
practice (multidiscursive discourse). Likewise, to create playful activities to achieve interaction

among students for the construction of theorems at the individual and collective levels.

4.2. Formative phase

The results of this phase are based on the second and third moments of the Schema
Learning Model. The first is focused on the theoretical and methodological appropriation of
the learning situations under study. In this particular, the reading of the theoretical material,
and the reconstruction of the variables at the oral and written level allowed the acceptable
comprehension of the theorems; however, in the identification of the logical connectors, only
their morphology is specified, not their syntactic performance in a specific communicative
plane. Similarly, in the second moment, during the analysis of the model round table, there is an

imprecision in the procedures of the speakers.

These theoretical gaps are due to inadequate incorporation of the methodology of the
adopted model. In the first place, attractive theoretical material should have been constructed,
according to the linguistic development of the learners. Secondly, in the confrontation of

previous and new knowledge, active learning strategies should have been applied, such as case
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studies, problem-solving and semi-directed research, not only graphic diagrams, comparative
tables, and expositions. Finally, the lack of optimization of technological platforms did not favor

the understanding of modeling (video).

Under these circumstances, to consolidate the learning accommodated in the mental
schemas, the elements described above should be considered to comply with the adopted model
at the methodological level. Undoubtedly, the vices detected should be complemented according
to Quiles (2015) with the alternation of the study of discourse, i.e., to establish communicative
situations from the least to the most complex related to writing and orality. Although, indeed,
the project did not explicitly relate the two skills, nevertheless, it created a correspondence
between the study of the argumentative discursive typology and oral practice through the round

table.

4.3. Consolidation phase

The results in this last phase correspond to the fourth moment, called procedural
application (problem-solving), whose purpose was to determine the concepts and procedures
learned and relearned by the students in the development of formal discourse through the use
of connectors. In general, concerning discourse, it was corroborated through the BOA and the
audio recording applied to the three final round tables, the use of 33 arguments, in supremacy

authority, which indicates a vast domain of the topic product of the research.

Likewise, 189 discursive connectors were used, distributed in eight types (summative,
sequential, consecutive, reformulative, counter-argumentative, exemplifying, and organizing).
With the methodology of the round table, 88% compliance with the procedures described in the
BOA was verified; only the moderator of team three did not use recursive questions to guide
the topic. On the other hand, it is important to highlight, through the focus group at the end
of the application of the didactic sequence, aspects mentioned by the students related to the

attitudinal evaluation.

Firstly, they highlighted the fulfillment of the values of responsibility, respect, and
empathy. Likewise, they were able to detect failures, referring to the disdain for some activities,
the hierarchy of discourse, and the lack of resilience. In summary, it can be affirmed, according to
the results described, that the Schema Learning Model is functional; however, elements related
to emotional education and the insertion of ICTs in the study of learning schemas should be

considered.

5. CONCLUSIONS

The development of oral expression competence includes diverse and complex aspects

such as pronunciation, argumentation, grammar, and the adoption of an active methodology
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based on the study of human learning schemes. Therefore, this research work leads to the

following conclusions:

The Schema Learning Model is functional for the development of oral expression through
the use of logical connectors in formal discourse. The contrast of the theorems in action in
the accommodation and assimilation of previous and new knowledge through the conceptual-
factual, linguistic action, sociocultural action, and technical-procedural subschemes allowed the
structuring of formal discourse through the lexical incorporation of 189 textual markers, 33
arguments and the fulfillment of 88% of the round table methodology on the part of the work

teams.

To the limitations of the study, elements associated with emotional education should be
considered in the proposed activities, preferably in the first phase. Likewise, the understanding
of the theoretical material is necessary to use different strategies for active learning and the
insertion of Information and Communication Technology (ICT) and Collaborative Learning
Technology (CLT).

Accordingly, it is necessary to continue with the application and validation of the Schema
Learning Model in language and literature didactics based on the following suggestions. First,
to study oral macro-skills in other discursive modalities (expository, narrative, and descriptive).
Secondly, to adapt this proposal to the development of the other language macro-skills (writing,

reading, and listening). Thirdly, to orient the study of learning schemes to students with special

needs.

WORKS CITED

Arias, S y Hernandez, S. (2017). Estrategia y dificultades de implementacién.
Didéctica para la Ensefianza del Discurso Fundamentacién en Humanidades, 4
en el Area de Lengua Castellana del (8), 59-77. https://www.redalyc.org/
Grado Once de la Institucién Educativa pdf/184/18400804.pdf

Municipal Liceo Central de Narifio [ Tesis Brenes, R. (2011). Desarrollo de la expresion

de licenciatura, Universidad de Santo ., ..
oral y la comprensién auditiva como

Tomads] Repositorio Institucional https:// parte de las competencias comunicativas
repository.usta.edu.co/bitstream/
handle/11634/9505/AriasSandra2017.

pdf?sequence=1

y desde el enfoque comunicativo, en

estudiantes de educacién diversificada

de colegios publicos de Cartago en el
Balcazar, F. (2003). Investigacién accién 2009 [ Tesis de doctorado, Universidad

participativa (IAP): Aspectos conceptuales Nacional Estatal a Distancia] Repositorio



The didactics of oral competence from the perspective of... Lodisiga, Escobar

Institucional  https://repositorio.uned. de-la-investigacion-sexta-edicion.
ac.cr/reuned/handle/120809/1004 compressed.pdf

Escobar, A. (2016). Esquemas de aprendizaje O’shanahan, J. (1996). Ensefianza del
de la gramdatica [Tesis doctoral, lenguaje oral y las teorias implicitas
Universidad Nacional Auténoma de del profesorado. Soportes Audiovisuales
Nicaragua, Managual]. e informaéticos [Tesis doctoral,

Universidad de la Laguna] Repositorio

Institucional  https://riull.ull.es/xmlui/
bitstream/handle/915/10093/cs27.

pdf?sequence=1&isAllowed=y

Granda, O. (2010). Estrategias didacticas

para el trabajo del discurso oral en el

aula: Octavo aflo de educacién general

basica [ Tesis de licenciatura, Universidad

de Cuenca] Repositorio Institucional Quiles, M. (2015). El discurso oral en las
https://dspace.ucuenca.edu.ec/ aulas de educacién primaria. Revista
bitstream/123456789/2016/1/tle189. lenguaje y textos, 9 (12), 77-87.
pdf https://ruc.udc.es/dspace/bitstream/

handle/2183/8237/LYT 23 2005
art 7.pdf?sequence=1&isAllowed=y

Hernandez, S, Fernandez, C y Baptista, P.

(2014). Metodologia de la investigacién
(6 ed.) Editorial Interamericana. http://
observatorio.epacartagena.gov.co/wp-
content/uploads/2017/08/metodologia-

S3TDILYY DIHILN3IDS

uonesnp3



